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YouTube is an online media platform which has many positive impacts to 
students. It provides various contents that can be used by teachers and students to 
improve English language skill. This study aimed to investigate the teacher’s 
experience and students’ perspective regarding the use of YouTube in classroom 
activities. This qualitative study was observed by interviewing two teachers and 
four students from two different schools in order to know the students’ perceptions 
were in line with the teacher’s belief about the successful teaching and learning 
activities using YouTube videos. The result of this study showed that teachers have 
different teaching experience when using YouTube in the classroom. SMP teacher 
said that she used inquiry and discovery technique when applying YouTube in 
classroom activities without faced any problem during the teaching process. 
Furthermore, her students’ understanding significantly improved. Meanwhile, in 
applying YouTube in the classroom activities, MTs teacher used jigsaw technique. 
He admitted that he got difficulty in school facility which was the limitation of LCD 
projector. However, most of his students really enjoy and interested during the 
lesson. Moreover YouTube helped them to understand the material easily. These 
teachers’s statements were in line with their students’ perception. Most of them 
claim that YouTube gave many positive impacts in learning English.  
 



































Agustin, Dian. (2021). Using YouTube Clips for EFL Classroom Activities. A 
thesis. English Language Education Department. Faculty of Tarbiyah 
and Teacher Training. UIN Sunan Ampel Surabaya. Advisors: H. 
Mokhamad Syaifudin, M.Ed., P.Hd & Rakhmawati, M.Pd. 
Kata Kunci : YouTube, Menggunakan, Pengalaman guru, Persepsi 
YouTube merupakan platform media online yang memiliki banyak dampak 
positif bagi siswa. YouTube menyediakan berbagai konten yang dapat digunakan 
oleh guru dan siswa untuk meningkatkan kemampuan bahasa Inggris siswa. 
Penelitian ini bertujuan untuk meneliti tentang cara guru dalam menggunakan 
YouTube serta respon siswa terghadap penggunaan YouTube dalam kegiatan 
pembelajaran. Studi kualitatif ini diamati dengan mewawancarai dua guru dan 
empat siswa dari dua sekolah yang berbeda untuk mengetahui persepsi siswa sesuai 
dengan keyakinan guru tentang keberhasilan kegiatan belajar mengajar 
menggunakan video YouTube. Hasil penelitian menunjukkan bahwa guru memiliki 
pengalaman mengajar yang berbeda saat menggunakan YouTube di kelas. Guru 
SMP mengatakan bahwa ia menggunakan teknik inquiry and discovery saat 
menerapkan YouTube dalam kegiatan kelas tanpa menghadapi masalah apa pun 
selama proses mengajar. Selain itu, pemahaman siswanya meningkat secara 
signifikan. Sedangkan dalam mengaplikasikan YouTube dalam kegiatan kelas, 
guru MTs menggunakan teknik jigsaw. Ia mengaku kesulitan dengan fasilitas 
sekolah yang terbatas pada LCD proyektor. Namun sebagian besar siswanya sangat 
menikmati dan tertarik selama pembelajaran berlangsung. Apalagi YouTube 
membantu mereka memahami materi dengan mudah. Pernyataan guru tersebut 
sejalan dengan persepsi siswa mereka. Sebagian besar dari mereka mengklaim 
bahwa YouTube memberikan banyak dampak positif dalam pembelajaran bahasa 
Inggris.  
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This chapter contains introduction which discuss about the reason why this 
research is conducted. Some research questions are also mentioned in this chapter. 
Furthermore, the researcher writes the objective and the significant of the study to 
make the reader understand the purpose and the beneficial of the study. Then, the 
scope and limitation defines the main focus of this study and the definitions of key 
terms are presented to avoid confusion. 
A. Background of Study 
Teaching media is widely recognized to be one of the key factors in the 
teaching - learning activities. In order to help the learners in mastering the 
language skills, the teacher has to provide engaging, interesting, and up-to-date  
teaching material while simultaneously being a tool or teaching media that will 
ensure the students to learn. According to Azhar, teaching media is a media 
which brought the instructional purpose of messages or information of 
learning1. Moreover, there was definition of teaching media in narrow-meaning 
and wide-meaning. Media in narrow meaning is pictures, photos, graphics, and 
electronic tools which were used to demonstrate and convey verbal and visual 
information2. While media in wide meaning is people, material or event which 
can bring effects to student such as new knowledge, skill, or even attitude from 
them. In this context, teachers, books, and the environment are also included in 
the media.  
In this digital world, various types of media are being used to convey 
instruction and to support the teaching and learning process. Kinds of media 
are known as educational media, which are materials, human and non-human 
                                                             
1 Azhar Arsyad, Media  Pembelajaran, (Jakarta: Rajawali Pers, 2009) 
2 Gerlach dan Ely, Teaching & Media: A Systematic Approach. Second Edition,(Boston, MA: 
Allyn and Bacon, 1971) 
 

































equipment or strategies used by teachers to overcome all learning difficulties, 
even the noise factors3. Instructional media includes: (1) traditional educational 
media such as chalk, boards, projectors, textbooks, and teachers, (2) mass 
media used for education such as magazine, newspapers, films, television, and 
radio, (3) electronic educational media such as interactive video, computers, 
and multimedia systems4. However, the variety of the media currently available 
today is much larger as we enter the 21st century. Now, the English teachers 
can integrate the interactive instructional media such as smart boards, notebook 
computer, tablet devices, etc in order to examine the relevance of media use in 
teaching English. 
The integration of technology into the teaching process has been an 
important part of making the learning process more effective and efficient. 
According to Hismanoglu, bringing technology into teaching and learning 
activity will help both students and teachers to develop positive conditions in 
order to improve the teaching - learning activities5. In this case, the teacher's 
attitude and behaviour will change as a result of changing from the traditional 
method to be a more interactive and innovative method through technology. 
An example of effective and interactive technology which can be used by 
teachers is YouTube. YouTube provides a variety of contents that present real 
language and it is spoken at a constant speed with a true accent6. Moreover, 
YouTube combines audio and visual media, so YouTube videos will help 
students see and listen to the target language in its real context without 
mispronouncing.  
                                                             
3 Adegbija & Fakomogbon. (2012). Instructional Media in Teaching and Learning: A Nigerian 
Perspective, Global Media Journal Africa Edition.Vol. 6 (2). 
4 MD.A.R. Dewanti, G. Batan, G.A.P. Suprianti, Teachers' Perception, and Students' Responses 
Toward the Use of English Teaching Media in SD Laboratorium Undiksha Singaraja   
5Hismanoglu, M, “The Impact of Globalization and Information Technology on Language Policy 
in Turkey”. Procedia-Social and Behavioral Science, 2012, 31, 629-633 
6 Burt, M, “Using Videos with Adult English Language Learners”, National Clearinghouse for 
ESL Literacy Education Washington DC, 1999 
 

































YouTube is an effective platform which has many positive impacts on 
students. It was proven by many researchers who investigated the effectiveness 
of YouTube in ELT. Wael Abdulrahman Almurashi investigated the efficacy 
of using YouTube videos as additionalmaterial for teaching English. Based on 
the result, YouTube could be a good material because it helps students to 
understand the lesson much better. Moreover, YouTube plays a vital role to 
help students in improving their performance and increasing their 
understanding of English7. Meanwhile, Dwi Heriyanto evaluated the influence 
of using YouTube to teach vocabulary. The result clearly shows that YouTube 
has had statistically significant impact on the students' vocabulary skill. In 
addition, the findings reported a significant improvement in the students’ 
vocabulary mastery8.  
Another study is conducted by Huda Omar Alwehaibi who evaluated 
the influence of using YouTube in EFL classrooms on improving EFL students' 
content learning. This study has found that YouTube should be seen as an 
effective educational tool that helps to improve the content learning of EFL 
college students and as a relevant teaching and learning resource in 
classrooms9. Dewi Kurniawati has investigated YouTube video as an effective 
teaching tool for teaching grammar to students in the first semester. During the 
academic year 2012/2013, she investigated 72 students of English Education at 
IAIN Raden Intan Lampung. The result has shown that YouTube video is more 
impactful than Textbook as teaching resource. In addition, students had such a 
positive attitude to learn grammar using the YouTube video10. 
                                                             
7
Wael Abdulrahman Almurashi., Thesis: “The Effective Use Of Youtube Videos For Teaching 
English Language In Classrooms As Supplementary Material At Taibah University In 
Alula”.International Journal of English Language and Linguistics Research, 2016, vol. 4, no. 3, 
pp 32-47 
8
 Dwi Harianto, Thesis: “The Effectiveness of Using YouTube Mastery”,2015, vol. 6, no.1 
9 Huda Omar Alwehaibi, Thesis: “The Impact of Using YouTube in EFL Classroom on Enhancing 
EFL Students’ Content Learning”,  Jornal of College Teaching and Learning, 2015, vol. 3, no. 2 
10Dewi Kurniawati, Thesis: “The Effectiveness of Using YouTube Video in Teaching English 
Grammar Viewed from Students’ Attitude”,  2012, pp 52-65 
 

































A study by Raniah Kabooha and Tariq Elyas had researched 100 Saudi 
Arabia female students in intermediate level aged between 18-20 years. They 
reported that YouTube had statistically impact on the students' vocabulary 
skill11. Mohamad Jafre ZainolAbidin,   Majid Pour-Mohammadi, Kiranjit Kaur 
Balbir Singh, Rahima Azman, and Thongma Souriyavongsa, observed 68 
fforms four students in the government-run schools in Sungai Petani, Kedah, 
Malaysia. They researched students who were exposed to vocabulary ability 
using song from YouTube then compared to those revealed to the traditional 
teacher-centered technique. As a result, the experimental group reported a 
substantial improvement in their vocabulary skill compared with the control 
group12. 
Those findings clearly illustrate that YouTube plays a vital role in 
helping students to understand the lesson and improve their English skills. 
Although the result mostly indicated that YouTube gave a positive effect on 
the students, but in fact, there is a quite uncertainty from Lydia Benmouhoub’s 
result. She can neither confirm nor disconfirm her hypothesis13. The factors 
were she did not investigate students' need analysis before applying YouTube 
as a media or pedagogical tool to improve students' English skills. Furthermore, 
she less prepared about unexpected conditions and situations, like some 
students had less motivation and a lack of knowledge about a certain topic. In 
this condition, she did not prepare the proper classroom activity that can build 
students' interest and understanding. 
The successful classroom activity is greatly influenced by the teacher's 
performance and the teacher's role in integrating teaching media in the 
                                                             
11Raniah Kabooha and Tariq Elyas, “The Impacts of Using YouTube Video on Learning 
Vocabulary in Saudi EFL Classroom”, 2015, pp 3525-3531 
12 Mohamad Jafre Zainol Abidin, “ The effectiveness of Using Songs in YouTube to Improve 
Vocabulary Competence among Upper Secondary School Studies”, Academi Publisher 
Manufacture, 2011, vol. 1, no. 1, pp 1488-1496 
13 Lydia Benmouhoub,  “YouTube Videos as Pedagogical Tools to Improve EFL Learners’ Oral 
Fluency”, Ministère de l'Enseignement Supérieuret de la Recherche Scientifique, 2015 
 
 

































classroom activities. According to Harmer who said that the teacher will have 
thought of the procedure to make the classroom activity to be successful and it 
combines with ask students to be involved in, then facilitate them with a board, 
a computer or a tape recorder14. It means that teachers have to have skills in 
managing classroom activity. So even though the teacher has very interactive 
media but he cannot integrate it properly, it will fail. 
This phenomenon needs further investigation to get a better 
understanding of using technology especially YouTube in ELT. So this 
research aims to investigate the teacher’s experience regarding the use of 
YouTube in classroom. The researcher investigates 2 teachers in 2 different 
schools that are SMPN 1 Lamongan and MTS Terpadu Roudlotul Qur’an 
Lamongan. The researcher chooses those schools because the researcher wants 
to know the development of technology based on the use of YouTube in their 
school. Those schools are different. SMPN 1 Lamongan is one of the state 
schools that very favorite in Lamongan and it has good quality, while MTs 
Terpadu Roudlotul Qur'an is one of a private school but it has a good English 
teaching system. So in this research, the researcher compares them and takes 
some conclusions on how the way teachers integrate YouTube based on their 
own teaching technique. The result of the study will be a recommendation for 
teachers to improve the processes of teaching and learning English. 
B. Research Question 
1. How is teacher’s experience regarding the use of YouTube in the 
classroom activities at SMPN 1 Lamongan and MTs Terpadu Roudlotul 
Qur’an Lamongan? 
2. What is the students’ perception of the way the teacher uses YouTube in 
the Classroom?  
                                                             
14 Jeremy Harmer, How to Teach English,(England: Pearson Education,  2007), pp 28 
 

































C. The objective of the Study 
1. To investigate teacher’s experience regarding the use of YouTube in the 
classroom activities at SMPN 1 Lamongan and MTs Terpadu Roudlotul 
Qur’an Lamongan. 
2. To explore the perception of the students about the way their teacher 
integrates YouTube in ELT.  
 
D. Significance of the Study 
The researcher hopes that this study has some significances: 
1. For Teacher 
It will give enrich knowledge and information to other teachers about the 
strategy and the challenging of using YouTube in the teaching and 
learning activities. 
2. For Students 
The findings of the study are expected to provide students with 
information that YouTube give a positive impact on their learning 
process. They can explore more YouTube content to get information or 
knowledge by themselves. 
3. For Future Research 
It can be references to other researchers who will research the same topic 
like the teacher’s creativity in integrating social media or online teaching 
media such as Kahoot, Augmented Reality, Schoology, and many others.  
E. Scope and Limit of the Study 
The focus of this study is teacher’s experience regarding the use of 
YouTube and perception of student about the use of YouTube in their 
classroom. Teacher’s experience regarding the use of YouTube means the 
experiences of the teacher when they use YouTube in the classroom. It 
 

































included the teaching approach and stages that they used, the difficulty faced 
by them, and their students’ response during the teaching and learning 
process, while students’ perception means students point of view about 
teacher creativity in using YouTube in the classroom activities then produced 
it with suggestions or arguments for the teacher to focus on improving their 
teaching method. 
In collecting the data, the researcher would limit this study to only 
focus on the ELT teachers and students from Junior High School located in 
Lamongan. This study takes 2 teachers and 4 students from 2 different schools 
as the participants. Those schools are SMPN 1 Lamongan and MTs Terpadu 
Roudlotul Qur’an Lamongan. The researcher did the interview with one 
teacher each school and two students each schools. At the end of this research, 
the researcher will take some conclusions on how the way teachers integrate 
YouTube based on their own teaching technique. 
F. Definition of Key terms 
1. Teacher’s Experience  
Kassem described teacher’s experience means the process of teaching 
that had done by teacher. It includes all of the process of teaching15. In 
this research, teacher’s experience regarding the use of YouTube means 
the experiences of the teacher when they use YouTube in the classroom. 
It included the teaching approach and stages that they used, the difficulty 
faced by them, and their students’ response during the teaching and 
learning process. 
2. Using YouTube in the Classroom 
According to Hismanoglu, using YouTube in the classroom is the way 
the teacher use YouTube video in teaching activity that will help both 
                                                             
15 Kassem, A. K, Doctoral Dissertation:“Teacher Perceptions of Agricultural Teaching Practices 
and Methods for Youth and Adults in Iowa”, (Iowa State University, Ames, lA: 1992) pp 45 
 

































teacher and students to create positive conditions in order to make the 
teaching - learning process successful16. In this research, using YouTube 
in the classroom is the way the teacher use YouTube video in their 
teaching process to engage students’ interest in learning so it can enhance 
the teaching - learning process.  
3. YouTube 
YouTube is one of video sharing that offers fun and fast content to many 
language videos and culture-based videos where the native speaker live 
from all over the globe17. While in this research, YouTube is one of media 
platform which provides many kinds of content. It allows users to find, 
watch, and also download videos that have been posted by other users 
that can be learning references to engage and improve the target of 
students. 
4. Students’ Perception 
Perception of students is students’ perspective into something which 
happened in teaching and learning activity then they generated it with 
suggestion or arguments for the teacher or classmates to enhance their 
teaching - learning process18. While in this research, students' perception 




                                                             
16Hismanoglu, M, “The Impact of Globalization and Information Technology on Language Policy 
in Turkey”. Procedia-Social and Behavioral Science, 2012, 31, 629-633 
17 Joseph M Teratino, "YouTube for Foreign Language: You Have to See this Video", Language 
learning & technology, 2011, vol 15, no 1, pp 10-16 
18 Sidhu Gurnam Kaur, “Literature in the Language Classroom: Seeing through the eves of 
Learners”, Teaching of Literature in ESL/EFL context, Pp. 15, 2003 
 


































REVIEW OF RELATED LITERATURE 
The review of related literature is presented about the theories that supports 
the study then these theories is become guidance to do this study. Besides that, there 
is also some previous study that presented to know some research conducted in the 
related topic.  
A. Theoretical Framework 
1. Teacher’s experience using YouTube 
a. Approaches of YouTube Videos in ELT 
YouTube video is a very useful and valuable platform that 
can be used by teachers who are technologically advanced for their 
teaching purposes. Bonk argued that YouTube is one of most 
attractive media platforms that contributes to the environmental 
education. In addition, many educators around the world use 
YouTube to teach English. It offers fun and instant access to a wide 
variety of community videos and languages from all around the 
world19. In other words, the learning process can be enhanced 
through YouTube, which can enhance students’ learning ecology 
positively20. 
The successful teaching process using YouTube videos 
depends on the teacher’s skilfulness in choosing the most suitable 
and appropriate teaching and learning approaches that can assist the 
students to improve their English skill. There are two kinds of 
                                                             
19 Tarantino, J, “Emerging technologies YouTube for foreign languages: You have to see this 
video”, Language Learning & Technology, 15(1), 2011, pp.10--16. 
20 Kwan, R, Fox, R, Tsang, P & Chan, F, “Preface to: Enhancing Learning Through Technology: 
Research on Emerging Technologies and Pedagogies”, 2000 
 

































approaches to use YouTube video in the class which are presented 
by Whatley21. 
a) Short sequences or whole video 
In using YouTube videos, some teachers prefer to show 
short sequence of the video to their students while the others 
prefer the whole one. Short sequence video will assist students 
to have more time for practicing many different kinds of 
communicative learning activities from the video. A study 
from Allan found that two minutes of video might have an hour 
of learning process, or it could be introduction content for five 
minutes. A ten-minute short video could be suitable for 
advanced students who could follow it without difficulty. Less 
advanced students would want the shorter video because their 
limited language ability also limits their interest and 
attention22. 
In addition, Ljubojevic, Vaskovic, Stankovic and 
Vaskovic used videos over a period of four minutes to improve 
learning efficiency. As a result, the use of new and various 
learning and teaching tools such as videos has had positive 
effects on students' perceptions. Meanwhile, they argued that 
short video scenes could give the student a huge advantage in 
both performance and perception. 
b) Subtitle or no subtitle 
In using YouTube videos in the classroom, the teacher 
should be wise in deciding to use or do not use the subtitle 
based on the students’ level. As stated by Harmer, the use of 
                                                             
21 Whatley, H, “The Effect of Motion Picture in the ESL Classroom”, Journal of Arts, Science and 
Commerce, 2012, (2), 50-53 
22 Allan, M, Teaching English with Video (Essex: Longman, 1985) 
 

































subtitle can be beneficial when students have the same mother 
tongue23. On the other hand, when the teacher decides to do 
not use the subtitle, it can distract the students’ attention 
towards visual clues such as the expressions, although this can 
be considered effective way for elementary students to help 
them to understand what is being said. Furthermore, it will 
easier for students to compare the difference between the target 
language and their native language. It will be easier for them 
to do it than when they come from different languages.  
In consonance with Wong, Noronha and Chaplin who 
found through their observation on technological aids in the 
language classroom, the result found that the students had 
better understanding without the use of subtitles24. Confirming 
to previous study, Oddone reports that subtitles usually helps 
students to increase their understanding but sometimes they 
influence students to put their attention more on reading than 
listening the video25. From this, we can notice that subtitle can 
have both positive and negative effect on the students’ 
attention and performance. 
 
b. Instruction/Stages 
Considering the different teaching techniques that teachers 
can use in their classrooms, we believe that it is very important to 
know how to set them up. According to Al Jarf26, the process of 
                                                             
23 Harmer, J, The Practice of English Language Teaching. (4th Ed). (Harlow: Pearson Education 
Limited, 2007) 
24 Wong, M., Noronha, M., & Chaplin, V. (n. d), “The use of New Media Technological Aids in 
the Language Classroom: Video and Internet” 
25 Oddone, C, “Using Videos from YouTube and Websites in the CLIL Classroom”, Studies about 
Languages, 2011, (18), 105-110 
26 Al Jarf, R, “Online Videos for Specific Purposes”, Journal of Educational and Social Research, 
2012, 2 (6), 17-21 
 

































using videos in the classroom of the EFL should be based on three 
instructions. We have got summarized as follows: 
1. Before viewing, it means the activity of the teacher before 
presenting the YouTube video to their students. 
a. Set the goal behind watching the video. Introduce them to 
the subject.  
b. Give a pre-question to help them understand the video.  
c. Prepare for the activity cognitively and linguistically by 
trying to explain what they should proceed.  
d. Increase awareness, interest and motivation by stating the 
benefits that can be derived from the video. 
2. While viewing, is the process of analyzing the information in 
the YouTube video. While-activity is the process of analyzing 
the information in the YouTube video. Teachers and students 
have important roles here. 
a. Teachers: should ensure that all students are focusing on 
the video, pay attention to the material, and add new 
questions to determine the students. 
b. Students: they should listen to the video carefully, they 
also can take some notes as a way to prepare for oral 
practice, then they are asked to try to organize their ideas 
through schemas. 
3. After viewing, is a follow-up activity of the while-activity and 
it aims to check the information obtained by student in while-
activity. In this activity, teacher may ask students to work 
individually, in pairs or in small groups, and discuss the 
answers to the questions, and then ask them to interpret what 
they've seen in the video, illustrate the content of the video 
orally, and also ask them to imagine the storylines in the video. 
 
 

































c. Teacher’s challenges during the use of YouTube in the 
classroom 
While YouTube gives many good impacts as a learning tool, 
this digital innovation has some limitations and challenges in 
applying it in the classroom. The first challenge that the teacher may 
face is the need for Internet access. In addition, it is necessary to 
update Antivirus and Flash Video software to view videos in a secure 
manner27. As a result, the teacher needs to provide good internet 
access in order to be able to use YouTube safely and comfortably. 
Therefore, the teacher must plan the time to select the content of the 
video in advance so that it can be implemented in the classroom. 
The second challenge is to select YouTube content that is 
appropriate for learning objectives28. The teacher must select the 
video to be used. The teacher must review the entire clip for 
languages and content and verify the source of reliability. YouTube 
content must be checked in accordance with the syllabus. 
The limitation of the software is third challenge to the use of 
YouTube videos as mentioned by Allan. She argues that the problem 
with the current technology is that hardware is always ahead of 
software, and without the right materials, it is difficult to make full 
use of the resource29. As a matter of fact, if we do not even have 
good software, we cannot use video effectively in the classroom. 
Therefore, we sincerely believe that the key of such implementation 
must be available and well structured. 
Brophy as well points out that using videos can occur through 
a passive learning process. He said that this can happen if the 
                                                             
27 Burke, S.C., & Snyder, S.L. (2008). YouTube: An innovative learning resource for college 
health education courses [Electronic version]. International Electronic Journal of Health Education, 
28 Burke, S.C., Snyder, S., & Rager, R.C. (2009). An assessment of faculty usage of youtube as 
a teaching resource [Electronic version]. The Internet Journal of Allied Health Sciences and Practice, 7(1). 
29 Allan, M. (1985). Teaching English with Video. Essex: Longman. 
 

































students are not aware of the purpose of watching the video30. It is 
consequently, the teacher must focus on providing awareness to their 
students that watching YouTube videos at home is not the same thing 
as in the classroom. In the classroom, watching video is meaningful 
as EFL students are advised and guided to develop their ability to 
convey themselves in English.  
Those statements are in agreement with Davies and Pearse’s 
statement. They stated that when students are interested in 
participating in class, they should therefore understand what is 
expected of them31. By doing this, both cognitively and 
linguistically, they will be ready for the task they are selected to 
perform and will be able to achieve more productivity. Tovmasyan 
highlights that using the videos in the EFL classroom should not be 
a passive activity. 
As a matter of fact, we believe that this can be resolved 
through awareness of the use of materials based on education 
technology and, for the most part, the objectives for which to use 
them. In furthermore, we need to set out a structured approach that 
provides all the objectives required for successful the use of certain 
technological tools, such as YouTube videos, in the classroom of the 
EFL. By doing this, teachers may become digital smart users and 
will be able to face and deal with any problems they may potentially 
face while using YouTube videos as educational tools. 
 
d. Students’ response towards the use of YouTube in the classroom 
The use of YouTube in EFL classroom activities generally 
gave many positive impacts to students’ response. It was proven by 
many previous researchers. Clifton and Man has found that the 
                                                             
30 Brophy, J. (2007). Using Video in Teacher Education: Advances in Research on Teaching, vol. 
10. New York: Emerald Group Publishing limited. 
31 Davies, P., & Pearse, E. (2000). Success in English Teaching. Oxford: Oxford University Press. 
 

































implementation of YouTube has been linked to students becoming 
more engaged, experiencing improved critical thinking skills and 
deeper learning32. In addition, Mitra reached the conclusion that 
YouTube videos had the helps to improve student learning and 
enhance critical engagement, but that certain videos required to be 
part of the general blended learning approach33. 
Some study also found that this strategy has led to improved 
learning and critical engagement, and perhaps a rise in the individual 
and practical value of what has been learned34. Meanwhile Jackman 
& Patricia also stressed that YouTube has brought such benefits that 
can be instrumental in making students more participated, thinking 
critically, and learning more intensely, as previously mentioned35. 
The other researcher, Tengku Maya Silviyanti also ageed 
that the use of YouTube seemed to be interesting and meaningful to 
students in the listening class. Moreover, she added that the use of 
YouTube and the interest of students have had a major impact on 
their learning of English. They seems more interested and excited to 
watch a movie video, then practiced speaking words and speaking 
like native speakers36. 
Eick and King Jr have implemented the use of YouTube 
videos in science classes and examine the impact on non-science 
                                                             
32 Clifton, A., & Mann, C,  “Can YouTube enhance student nurse learning?”,  Nurse 
Education Today, 31(4), 2011 
33 Mitra, B., Lewin-Jones, J., Barrett, H., & Williamson, S. (2010). The use of video to 
enable 
deep learning. Research in Post-Compulsory Education, 15(4), 405-414. 
34 Eick, J., & King Jr., D. T, “Nonscience majors’ perceptions on the use of YouTube 
video to support learning in an Integrated Science lecture”,  Journal of College Science 
and Teaching, 26(1), 26-30. 2012 
35 W. Marc Jackman & Patricia R, “Students’ Perspectives On Youtube Video Usage As An E-
Resource In The University Classroom”, Educational Technology Systems, Vol. 42(3) 273-297, 
2013-2014 
36 Tengku Maya Silviyanti, “Looking into EFL Students’ Perceptions in Listening by Using 
English MovieVideos on YouTube”, Studies In English Language And Education, 1(1), 54, 2014 
 

































majors. Such students reported that the videos helped them to 
understand the values and principles as they had difficulty within the 
print and still image file types. In contrast, the non-science majors 
indicated a significant understanding of abstract or unseen scientific 
theories. They has also seen videos as efficient analogies and 
theoretically complex models which were hard to visualize37. 
Kelsen figures out that the subjectivity of YouTube has made 
it possible for students to learn about other cultures since many 
people all over the world upload videos38. It also enables students to 
do video sharing that can provide beneficial outcomes39, and 
language learning can take place in a purposeful environment40. 
Additionally, videos uploaded could interest students to concentrate 
not only to the image, but also to the non-verbal messages and 
intonations that consider the video full of significance41. 
Another study from Lidya Benmouhoub, she has 
investigated the improvement of EFL students’ oral fluency using 
YouTube video as the pedagogical tools42. She used questionnaire, 
students’ evaluation checklist, and interview to the third year LLCE 
students who were divided into control and experimental group. 
Students in the experimental group produced better than the control 
                                                             
37 Eick, J., & King Jr., D. T, “Nonscience majors’ perceptions on the use of YouTube 
video to support learning in an Integrated Science lecture”, Journal of College Science 
and Teaching, 26(1), 26-30. 2012 
38 Kelsen, B, “Teaching EFL to the iGeneration: A survey of using YouTube as supplementary 
material with college EFL students in Taiwan” CALL-EJ Online, 10(2), 1-18, 2009 
39 Snelson, C, and Perkins, R.A., “From silent on film to YouTube: Tracing the historical roots of 
motion picture technology in Education”, Journal of Visual Literacy, 28, 1-27, 2009 
40 Alhamami, M, “Observation of YouTube language learning video (YouTube LLVS)” Teaching 
English with Technology, 13(3), 3-17, 2013 
41 Stempleski, S, “Video in the ELT classroom: The role of the teacher. In J. C. Richards & W. A. 
Renandya (Eds)”, Methodology in Language Teaching Cambridge: Cambridge University Press. 
pp. 364-366, 2002 
42 42 Lydia Benmouhoub,  “YouTube Videos as Pedagogical Tools to Improve EFL Learners’ Oral 
Fluency”, Ministère de l'Enseignement Supérieuret de la Recherche Scientifique, 2015 
 
 

































group. Nevertheless, in the second session, there was no significant 
change between the two different groups. 
In this case, it can be concluded that there may be a 
possibility of failure to apply YouTube in the classroom activity. So 
we need to prepare for all the possibilities that will come up and find 
a solution so that learning is effective and has a good impact on 
students. 
 
2. Advantages of using YouTube in ELT 
The use of YouTube videos in the classroom activities of the ELT 
has many advantages for both teachers and students. These are: 
a. Seeing language in use 
YouTube videos will assist students listen and see to 
language in its real context. As stated by Burt, YouTube video 
provides a true language spoken at a constant speed with a true 
accent43. By watching YouTube videos, students will know how to 
pronounce the word easily. They do not need to worry about 
mispronouncing because they imitate the native speakers.  
b. Cross-cultural awareness 
In addition to seeing language in use, YouTube videos also 
can improve students’ cultural awareness of the target language. In 
this case, students will know the background knowledge of the 
English language which is very important in order to be in-context 
and fluently when they are speaking. Additionally, Cakir has been 
underlined that videos will help students construe the native 
speakers’ attitudes and reactions to different social condition and 
                                                             
43 Burt, M, “Using Videos with Adult English Language Learners”, National Clearinghouse for 
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situations44. Thus, teachers can help the students to compare 
between their native culture and the target language culture and 
then make a discussion about the similarities and differences of the 
topic orally. 
c. Raising discussion 
Videos can be used to raise the discussion in the EFL 
classroom activities. This is in agreement with Katchen who 
asserted that videos can be a forum of discussion activity45. 
Furthermore, it can boost students’ oral fluency through debates 
and discussions related to the topic of the video they actually 
watched during the classroom activity. 
d. Motivation 
Watching videos could really encourage students to be 
attracted to learning activities. Accordingly, Yassaei argued that 
videos could be an efficient tool to break up routine activity (such 
as daydreaming, talk with each others, and sleepy moment) and 
engage the students to study the English46. Moreover, Joint 
Information Systems Committee (JISC), had reported that appealed 
videos materials will evoke students’ emotional reactions and raise 
their motivation in learning English47. So by integrating YouTube 
video in the teaching process.The teacher has created a comfortable 
and encouraging atmosphere that can engage students not only 
                                                             
44 Ismail Cakir, “Developing Cultural Awareness In Foreign Language Teaching”, Turkish Online 
Journal of Distance Education, 2006, vol 7, no 3 
45Johanna, E, Katchen, "Teaching listening and speaking Course with DVD Films: Can It Be 
Done?", Lingua Tsing Hua, 2003, pp 221-236 
46 Yassaei, S, “Using Original Videos and Sound Effects to Teach English”, English Teaching 
Forum, 2012, (1), 12-16 
47 Hartsell, T, & Yuen, S, “Video Streaming in Online Learning”, AACE Journal, 2006, 14, (1) 
 

































make a contribution in discussions session, but can also motivate 
students to engage in all the activities of the ELT classroom. 
3. Students’ Perception during Classroom Activities 
a. The Important of Students’ Perception 
Each person has their own opinion or different point of view 
about something because humans are created different each other, so 
each individual has different perceptions. In agreement with this 
statement, Aristotle confirmed that perception is correlated with a 
transition in the sense-organ and that affected by the object of 
perception48. In this case, sense organ means everyone has different 
feeling such as likes and dislikes that depends on their object. If two 
people have the same feeling about something, there is a possibility that 
they have the same perceptions.  
In teaching activities student perception seems to be students’ 
personal perspective of something that has occurred in learning 
activities, and it has been generated with suggestions or arguments for 
teachers or schoolmates to increase their learning process49. In addition, 
Elliot stated that perception is the ability to recognize the familiar 
person, object, or events through their meaning and expectation50. This 
definition indicates that perception comes from a cognitive process in 
our mind as human being. It takes a long time. It does not happen 
accidentally. It needs to identify then accept the certain events and 
experiences that may happen in the past. This process recalls what has 
been happening in a certain period of someone's experiences. 
                                                             
48 Simo Knuutilla, Pekka Karkkainen. Theories of Perception in Medieval and Early Modern 
Philosophy (Finland: Springer, 2008), pp 1 
49 Sidhu Gurnam Kaur, “Literature in the Language Classroom: Seeing through the eves of 
Learners”, Teaching of Literature in ESL/EFL context, Pp. 15, 2003 
50 Elliot, S, Educational Psychology: Effective Teaching and Learning, (Cambridge: Cambridge 
University Press, 2004) 
 

































In the classroom activities, knowing the students’ perception is 
necessary because teachers can take it for their teaching evaluation.  As 
Chen points out, the perception of students is very important to the 
evaluation process of teaching effectiveness that teachers have carried 
out. 51. Furthermore, a result from Petegem’s research found that the 
students' perception is an important factor to evaluate the learning 
outcomes52. After knowing the students' perception, teachers can 
improve their teaching activities whether it is about the teaching 
approaches, teaching material and tool, or many others. 
b. Factors of Perception 
As stated by Kehoe53, there are three main factors of perception, those 
are: 
1. Individual 
Individual factor is one of the internal factors which 
contribute to the subjective nature of the process of perception. In 
the context of students’ perception, it is related to students' feelings, 
interests, expectations, need, and motivation. These factors 
influence how the students select the information that is interesting 
and meaningful to themselves.   
2. Object 
Factor from the object of perception is included in the 
external factors of perception. In students’ perception, this factor is 
associated with physical personality traits of the object of 
perception which is noticed by students so it needs the attention of 
                                                             
51 Yining Chen and Leon B Hoshower, “Students Evaluation of Teaching Effectiveness: An 
Assessment of Student Perception and Motivation”, Carfax Publishing, Vol. 28, No. 1, 2003 
52 Van Petegem et al, “Students’ Perception as Moderator for Students Wellbeing”. 
53 Kahoe Michelle, Make that grade organizational behavior (2nd Ed), (Dublin: Gill & Macmillan 
Ltd, 2013) 
 

































them. The external factor includes the teacher’s role, performance, 
attitude, or the effectiveness of the teaching media. 
3. Context   
The environment around the object of perception as called as 
context is also influences the process of perception. There are 
several factors in the context of perception, those are physical 
factors, social factors, and organizational factors.  
In the context of students’ perception, Physical factor is 
included in both formal and informal learning activities that had 
been created by the regulations or the rules of the school. Then the 
social factor is included the relationship between students and their 
past experience. The operational factor is included the size of the 
organization of the school, the culture of the school, and the 
purpose of the school.  
Based on those factors, it can be concluded that the major 
factors in perception are the individual itself and the environment 
around the individual. The individual factor means the factor 
comes from the person (student), while the environment factor 
means the object noticed by each student. In this study, those two 
factors will be the basic theories in creating interview guidelines 
for collecting the data. 
B. Review of Previous Study 
There are lots of researchers who focused on the use of YouTube in 
ELT, those are Wael Abdulrahman Almurashi investigated the efficacy of 
using YouTube videos as additionalmaterial for teaching English. Based on the 
result, YouTube could be a good material because it helps students to 
understand the lesson much better. Moreover, YouTube plays a vital role to 
help students in improving their performance and increasing their 
 

































understanding of English54. Meanwhile, Dwi Heriyanto evaluated the influence 
of using YouTube to teach vocabulary. The result clearly shows that YouTube 
has had statistically significant impact on the students' vocabulary skill. In 
addition, the findings reported a significant improvement in the students’ 
vocabulary mastery55.  
Another study is conducted by Huda Omar Alwehaibi who evaluated 
the influence of using YouTube in EFL classrooms on improving EFL students' 
content learning. This study has found that YouTube should be seen as an 
effective educational tool that helps to improve the content learning of EFL 
college students and as a relevant teaching and learning resource in 
classrooms56. Dewi Kurniawati has investigated YouTube video as an effective 
teaching tool for teaching grammar to students in the first semester. During the 
academic year 2012/2013, she investigated 72 students of English Education at 
IAIN Raden Intan Lampung. The result has shown that YouTube video is more 
impactful than Textbook as teaching resource. In addition, students had such a 
positive attitude to learn grammar using the YouTube video57. 
A study by Raniah Kabooha and Tariq Elyas had researched 100 Saudi 
Arabia female students in intermediate level aged between 18-20 years. They 
reported that YouTube had statistically impact on the students' vocabulary 
skill58. Mohamad Jafre ZainolAbidin,   Majid Pour-Mohammadi, Kiranjit Kaur 
Balbir Singh, Rahima Azman, and Thongma Souriyavongsa, observed 68 
fforms four students in the government-run schools in Sungai Petani, Kedah, 
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Wael Abdulrahman Almurashi., Thesis: “The Effective Use Of Youtube Videos For Teaching 
English Language In Classrooms As Supplementary Material At Taibah University In 
Alula”.International Journal of English Language and Linguistics Research, 2016, vol. 4, no. 3, 
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 Dwi Harianto, Thesis: “The Effectiveness of Using YouTube Mastery”,2015, vol. 6, no.1 
56 Huda Omar Alwehaibi, Thesis: “The Impact of Using YouTube in EFL Classroom on 
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vol. 3, no. 2 
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58Raniah Kabooha and Tariq Elyas, “The Impacts of Using YouTube Video on Learning 
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Malaysia. They researched students who were exposed to vocabulary ability 
using song from YouTube then compared to those revealed to the traditional 
teacher-centered technique. As a result, the experimental group reported a 
substantial improvement in their vocabulary skill compared with the control 
group59. 
Based on all of the previous studies that have been mentioned, it can be 
concluded that they all have the same topic on the effectiveness of YouTube in 
the ELT, but the focal point is different. However, all existing literature could 
be used as a framework and reference towards this study. This research 
attempts to analyze the performance of the teacher and the role of the teacher 
in implementing YouTube videos as teaching media into English activities. So, 
the aim of this study is to explore the creativity of the teacher in integrating 
YouTube into classroom activities. Then, it will be confirmed by perception of 
students in using YouTube videos in classroom. In this study, students as a 
second subject have a very important role because as a new generation, they 
have different perspectives on the use of technology in classrooms, particularly 
YouTube videos.  
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This chapter outlines the research method and design that is used in this 
study. In this chapter, the researcher reveals subject and setting of the study. 
Instruments used in this study, how the data are gathered in data collecting 
technique and data analysis, and how to reach the validity of the study which it is 
the important technique in qualitative approach.  
A. Research Design 
Regard to the research questions pointed out earlier, qualitative research 
was the suitable approach of this study because the process of this study 
involved the interview guideline and interview section then interpreted the 
finding which were the key characteristic of qualitative approach. As Creswell 
said, the process of qualitative research involves the interview guideline and 
procedures of the interview then the researcher make an interpretation of the 
meaning of the data60. 
The writer investigated the teacher’s experience and students’ 
perception about using YouTube in the classroom activities which was used 
interview to collect the data. The writer used qualitative approach because this 
study focuses on the descriptive analysis. In this qualitative study, the 
phenomenon was investigated through interview without any manipulation 
towards the teacher’s experience regarding the use of YouTube and students’ 
perception regarding the teacher role in using YouTube into the classroom 
activities in order to know the students' perceptions is within line with the 
teacher's belief in successful teaching and learning activities. 
B. Research Subject and Setting 
The research is observed in SMPN 1 Lamongan and MTs Terpadu 
Roudlotul Qur’an Lamongan. It examines how the teacher’s experience 
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regarding the use of YouTube video in teaching and learning activities. The 
subject is two teachers from SMPN 1 Lamongan and MTs Terpadu Roudlotul 
Qur’an Lamongan, the second subject is four students from SMPN 1 
Lamongan and MTs Terpadu Roudlotul Qur’an Lamongan.  
The researcher took one teacher in each school because it will be easier 
to do the study comparison between the teacher and students of SMPN 1 
Lamongan and the teacher and students of MTs Terpadu Roudlotul Qur’an 
Lamongan. On the other hand, researcher did the interview with four students 
based on teacher’s recommendation. The researcher chose the subject based on 
some criterias: first, the teacher who integrates YouTube videos in classroom 
activities. Second, teacher who has teaching experience more than 5 years. 
Third, students who had been taught English using YouTube videos. Fourth, 
students who actively participated in the classroom activities, this criteria is 
based on teacher’s recommendation.  
This research took place at SMPN 1 Lamongan which located in Ki 
Sarmidi Mangun Sarkoro Street No. 18, Jetis, Lamongan, and MTs Terpadu 
Roudlotul Qur’an Lamongan which located in Gg Buntu, No. 35, Kuman, 
Sidoharjo, Lamongan. These schools are chosen as the research location 
because these schools have a good quality. SMPN 1 Lamongan is a good Junior 
High School located in Lamongan which often reach the highest UN score in 
Lamongan61, while MTs Terpadu Roudlotul Qur’an Lamongan is one of 
private school which have a good teaching strategy. The researcher knew it 
well because the researcher has done a teaching practice (PPL 2) there. The 
teacher used many teaching strategy in teaching English and he has be taught 
for about 8 years. 
C. Data and Source of Data 
Based on the research questions, the data were the teacher’s experience 
regarding the use of YouTube in the classroom activities and students’ 
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perceptions about integrating YouTube in ELT. The data was taken by doing 
an interview with 2 teachers and 4 students from 2 different Junior High 
Schools that are SMPN 1 Lamongan and MTs Terpadu Roudlotul Qur’an 
Lamongan. There was only one teacher from each school who match with the 
criteria, while students were chosen by the teacher. 
D. Data Collection Technique 
The data was gathered through the interview session. This technique is 
suitable for this research because it helped to get the real information from the 
informants. There were two kinds of informants. The first informant was 
teachers and the second informant was students. Teachers were asked to talk 
about their teaching experience using YouTube in their classroom activities, 
while students were asked to talk about their perception about integrating 
YouTube in classroom activities. The interview session was done by online 
communication through WhatsApp because lately the world is being affected 
by Corona virus. The researcher did the interview through WhatsApp Call. All 
interviews were recorded and transcribed manually by the researcher. In 
analysing the data, researcher did study comparison between two kinds of 
informants from two different schools.  
E. Research Instrument 
The research instrument of this study was the interview questions. 
There were two interview sections. The first section was interview the teacher 
how to use YouTube in the classroom activities and the second section was 
interview the students about their perception of the way their teacher used 
YouTube in ELT. The interview guideline is designed and modified from the 
instrument used by Lidya Benmouhoub62 dealing with YouTube videos as 
pedagogical tools. 
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There were nine questions for interviewing the teacher in order to find 
out how the teacher creativity in using YouTube in her/his classroom activities. 
The questions were about the type of YouTube video used by teacher, the 
teaching approach and technique used by teacher, students’ reaction during the 
used of YouTube video in the classroom, the difficulties and the problem 
solving. Besides that, there were also four questions that were used to interview 
the students in order to explore their feeling, interest, and perception about 
learning activities using YouTube. The questions were about the type video 
liked by students, the students’ perception of teaching approach and technique 
using YouTube video, the difficulties faced by them, and it’s problem solving. 
These types of questions were open-ended questions that participants 
feel free to response without feeling constricted. This is in line with Cresswell, 
which states that open-ended questions allow the participant to answer the 
question without any constrictions on research.63. 
F. Data Analysis Technique 
In analysing the data researcher used theory from Creswell64. There are 
six steps, those are: 
1. Organize and prepare the data  
In this step, the researcher did interview transcribing by writing the 
whole interview taken both from teachers and students.  
2. Read through all the data  
In this step, the researcher re-matches the interview transcription with 
the recorder. Then the researcher found a general term of topic to be 
connected to the whole meaning of the data. 
3. Coding  
                                                             
63 Cresswell, J, W, Educational Research: Planning, Conducting and Evaluating Quantitative and 
Qualitative Research, (Pearson Education: 2012) pp 218 
64 John W Creswell. Research design: Qualitative, quantitative, and mixed methods approaches. 
(California : SAGE Publications, Inc, 2009), pp185.   
 

































Coding is the process of organizing the data based on its own topic or 
categories. The researcher highlighted the main point of the specific 
topic then grouping the main point based on the topic related.  
4. Decrypting the data  
Decrypting the data involves a detailed data about some events in a 
setting. Researcher would develop codes highlighted from coding 
stages for the description. This step builds a detailed description of how 
to generate the highlighted codes. The researcher presents a number of 
perspectives and statements from theoretical backgrounds of studies 
related to the main subject. It also should be supported by some 
quotations and specific events taken from the interview. 
5. Presenting  
The descriptive paragraph shall be used by the researcher to present the 
findings of the analysis in detail. It might be a discussion that mentions 
chronological events, a detailed discussion of some of the topics by 
providing multiple points of view from participants, related previous 
theories, related earlier studies and even some quotations. 
6. Interpreting the data  
At this stage, the researchers discussed the researcher's personal 
understanding of the issue from his or her own social culture, history, 
and experience. It may also be a meaning derived from a comparison of 
results with data gathered from theoretical frameworks or previous 
research.  
The researcher analysed the data using a qualitative descriptive 
method. The first step in analysing the data was organized and prepared 
the data. The results of the interview were transcribed and the data 
collected from the observation were organized and arranged in a variety 
of related topics. The researcher then read the results of the interview 
to understand deeply what the subject said. A further step was coding. 
During this step, the researcher organized the data into certain 
categories and classed those categories with a term based on the current 
 

































language of the participant. In addition, when the data were decrypted, 
the researcher generated codes that had been made for this description 
during the coding process. This analysis was useful in the design of 
detailed descriptions of the research findings. Then, the researcher 
presented the results through a discussion of the chronology of events 
and a detailed discussion of a variety of criteria. In the last step, the data 
was interpreted by comparing data and field findings with some related 
studies. 
G. Trustworthiness 
In order to make this research be more accurate, the finding of the 
study needs to be checked. The findings were confirmed with the theories 
used in this study and some participants from students as the second resource. 
This study used triangulation to validate the data. Triangulation itself is 
technique to collect the data from different sources. According to Cresswell, 
the process of triangulation involved validating evidence from different 
sources to clarify the validity of the data in the different perspective65. In this 
case, students who were the real observers in the class, knew the condition of 
the class, their teacher's role in the class, teacher’s attitude during the 
classroom activities, and as well as how their teacher applied the appropriate 
teaching method in the classroom. Then, such students’ perception was 
compared with the teacher's perspective obtained from the interview to know 
the data obtained from two sources are in agreement.   
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RESEARCH FINDING AND DISCUSSION 
The findings and discussion were presented in this chapter. The finding 
designed to address the research problem, those are the teacher’s experience 
regarding the use of YouTube in classroom activities in SMPN 1 Lamongan and 
MTs Terpadu Roudlotul Qur’an Lamongan and students’ perception towards the 
way the teacher uses YouTube in the classroom activities, then the discussion 
discusses the finding of the research. 
A. Research Finding 
The researcher conducted the interview to get the information about the 
teacher’s experience regarding the use of YouTube in their classroom 
activities and the students' perception of the teacher's use of YouTube in 
classroom activities. Interview referred to a dialog conducted by the 
researcher to obtain information from the interviewees. The researcher did it 
by asking in online communication through WhatsApp with interviewees. 
This is the most effective way to collect the data because lately the world is 
being affected by Corona virus.  
In this study, the first data was interview result from teacher and the 
second data was interview result from students. In this case, students who 
were the real observers in the class, they knew the condition of the class, their 
teacher's role in the class, their teacher’s attitude during the classroom 
activities, and as well as they know how their teacher applied the appropriate 
teaching method in the classroom. Therefore, such students’ perception was 
compared with the teacher's perspective obtained from the interview in order 
to know the data obtained from two sources are in agreement.  
1. The teacher’s experience regarding the use of YouTube in the 
classroom activities 
In this subheading, the researcher wrote about the result to answer 
the first research question which was about the teacher’s experience 
 

































regarding the use of YouTube. There are six questions in this interview 
section. 
 The first question, the researcher asked the teacher about how 
often they used YouTube in their teaching process. The first interviewee 
(teacher from SMPN 1 Lamongan) said she has been teaching English 
for twenty years and she has been teaching English using YouTube for 5 
years, while the second interviewee (teacher from MTS Terpadu 
Roudlotul Qur’an Lamongan) said he has been teaching for eight years 
and he has been using YouTube for four years.  
SMP Teacher: “I have been teaching English for about twenty 
years and teaching using YouTube for about five 
years” 
MTs Teacher: “I have been teaching English in this school for 
about six years start from 2015 and I have been 
using YouTube about four years” 
Then in the second research question, the researcher asked about 
the type of YouTube video that they usually used. Both of interviewees 
said that they used YouTube videos which involve the pedagogical video 
that contain the contents based on K-13 Curriculum.  
SMP Teacher: “I usually use YouTube video that contains 
recommended content based on basic 
competence in K-13” 
MTs Teacher: “it depends on the objective of the lesson” 
There were some of topic used by teacher when they used 
YouTube in their classroom activities, some of them are kinds of tenses 
such are present tense, past tense, and future tense. The other topics were 
narrative text, procedure text, and descriptive text.  
 

































SMP Teacher: “I usually use YouTube when we get procedure 
text and narrative text, and also descriptive text” 
MTs Teacher: “The topic I usually teach using YouTube is about 
tense like the simple present, present continuous, 
etc. 
In the third research question, the teachers were asked about the 
teaching approach they used when using YouTube in their classroom 
activities. Based on the result, both of them have a different teaching 
approach related to the individual teacher's perception and attitudes 
towards the way the video should be launched to the students. The first 
interviewee said that she used an inquiry and discovery approach. The 
students actively find and analyze information from the video by 
themselves. Concerning the second one, he used the jigsaw technique. 
The students find and analyze information from the video in group 
discussion then present what they have got.  
SMP Teacher: “I usually use inquiry or discovery technique. I asked 
them to work by themselves. They found and analyzed 
the information from the video by themselves”. 
MTs Teacher: “I usually used jigsaw technique when I used YouTube in 
the class. So I asked students to get and analyze the 
information from the video then they discussed it in a 
group, next they have to resent it to other groups”. 
Both interviewees follow three instructions/stages that are pre-
activity, while-activity, and post-activity. As a result, only while-activity 
and post-activity activities related to YouTube video were involved. 
Table 4.1 Teaching Stages SMP Teacher 
While-activity Post-activity 
 

































- Teacher gave two kinds of 
short sequence video about 
narrative text. 
- Students catch the 
information from the video 
individually then did the 
written activity. 
- Written activity:  
Students are asked to 
write a summary in a 
narrative structure. 
Oral activity:  
- Students are asked to retell 
the information from the 
video. 
- Both students and teacher 
discuss the whole video 
and relate it to the context 
of the lesson then give 
their opinions or compare 
the written document/essay 
with the other one. 
 
SMP Teacher: “I used two kinds of YouTube video. In the 
first stage I used short video about the 
definition and the example of narrative text. 
Then, in the second stage I used sequence 
video about a narrative text story. They have 
to catch the information individually. 
During they are watching the video, I asked 
them to write a summary then retell it in 
front of the class. In the third stage, we do a 
discussion section. We discussed the whole 
video and relate it to objective of our 
lesson”. 
 
Table 4.2 Teaching Stages MTs Teacher 
While-activity Post-activity 
- The teacher gave a 
sequence YouTube video 
- The students were asked to 
represent the information 
 

































about a story that contains a 
simple present topic.  
- The students were asked to 
work in a group (contains 
five or six students) to catch 
the information from a short 
video.  
- Students have to explain 
why those sentences are 
called the simple present. 
about present tense to the 
other group.  
- Students were asked to 
perform role plays based on 
the story that they had 
watched from the video. 
- They did a reflection 
activity which was 
discussing the whole video 
and relate it to the objective 
of the lesson. 
 
MTs Teacher: “I usually use this technique in the second meeting 
of the unit. For example in a simple present topic. 
First, I will divide the students into some groups 
(sometimes a group contains five or six students). 
Then one of the students in every group has to 
retell/review the simple present (last meeting) to 
their groups. After retell/review I will play the 
video about a simple present (the video is not 
about the explanation of simple present but it's 
about a story that contains a simple present 
topic). Then after watching the video, I will ask 
each student to take one or two sentences in the 
video and they have to explain the sentences they 
have chosen to their friends. They have to explain 
why those sentences are called the simple 
present. And after each student explains about it. 
I will continue to make students speaking. Then I 
will give instructions to them to watch the video 
 

































once again and they have to retell about the video 
like who in the video is, where they are, what they 
do in the video, and why they are there. They 
have to speak about the video in front of their 
group. The last activity, I asked them to perform 
a role play based on the story of the video”. 
Then in the fourth question, the teachers were asked about the 
students’ reaction towards the use of YouTube in the class. The 
response of the interviewees shows that the YouTube video has many 
advantages for the students and it makes learning activity more 
interactive because it makes students less stressed and more active in 
the class. According to the first interviewee, students were enjoying the 
videos and they said that their students’ understanding better increased. 
While second interviewee said that most of the students really enjoy 
learning English and students become interested and easy to understand 
the material when learning English using YouTube videos. 
SMP Teacher: “They can catch my explanation well although it 
cannot be 100%”. 
MTs Teacher: “Most of them are enjoy and engage in my class 
when using YouTube video because it help them to 
understand easily the material when learning 
English using YouTube videos”. 
And the last question is about the difficulty that faced by teacher 
when using YouTube video in the classroom activities. The first 
interviewee said that she rarely meets the difficulty during the use of 
video in the classroom because she has prepared well. While the second 
interviewee said that the difficulty came from the school's facility. They 
only have 2 LCD but the other one is broken. So if they want to use the 
LCD, they must alternate with other classes.  
 

































SMP Teacher: “So far I rarely meet the obstacle because I have 
prepared well the scenario”. 
MTs Teacher: “The difficulty comes from LCD because we only 
have 2 LCD projectors and the other one was 
broken, that's why I rarely use YouTube video in 
my class". 
 
2. Students’ interpretation of the teacher’s manners in using YouTube 
in the Classroom 
In this subheading, the researcher wrote and showed the second 
result question. To answer the second research question which was the 
students’ perspective of the way the teacher used YouTube in the 
classroom activities, the researcher did the interview with students. 
Students’ interviews were conducted to find out their perceptions are in 
line with what teachers believe about successful teaching and learning 
activities using YouTube.   
In the first question, students are asked about type of YouTube 
liked by them. Based on the interview conducted by the researcher, 
students had many kinds of perceptions towards learning with YouTube 
videos in the classroom, even though they were from the same school. 
All of the students said differently. A junior high school student likes 
anything about sports channels, while the other one chose cartoons and 
handicrafts as her favourite channel. On the other hand, one of the 
students from MTs liked anime, shot films, and music videos, while the 
other one liked anything about foods. In this case, teachers have to know 
the desires and likes of students, because it affects the activeness and 
attitude of students in the learning process that will influence the success 
of teaching and learning activities.  
 

































SMP Students (HN): “saya biasanya suka menonton YouTube 
tentang Membuat kerajinan dan kartun”. 
(MR): “saya suka video yang berhubungan 
dengan olah raga, seperti sepak bola”. 
MTs Students (AM): “saya suka video tentang memasak atau 
tutorial membuat sesuatu seperti slime”. 
(MH): “biasanya saya nonton YouTube tentang 
anime, film pendek, sama music kak”. 
Then the second question is about students' perception of teaching 
approach using YouTube videos. Most students said they really enjoyed 
when learned using YouTube. Moreover, according to them, they got 
many advantages from when using YouTube videos in the class such as 
they got a lot of new vocabulary and they can learn English with people 
who were experts without fear of wrong pronunciation. 
SMP Students (HN): “saya sangat senang saat guru memutar 
video YouTube di kelas kak karena 
dengan belajar menggunakan video 
youtube itu saya bisa menonton orang 
lain yang berbicara  menggunakan 
bahasa inggris dengan lancar dan benar, 
dan kita bisa menirukannya dengan cara 
belajar dan menonton video itu lagi di 
rumah”. 
(MR): “kalau menggunakan video biasanya jadi 
cepat paham sama materinya, karena 
penjelasannya jelas dan ada animasinya 
jadi nggak bosen liatnya”. 
 

































MTs Teacher (AM): “menonton video dikelas sangat 
menyenangkan kak, apalagi biasanya 
diselingi main games jadi tidak bosan”. 
 (MH): “Senang banget kak kalo nonton video 
karena jadi cepat paham sama 
materinya, ga bikin bosan dan ngantuk 
juga hehe”. 
In the third question, the students were asked about the difficulties 
that they encountered during learning activities. In this context, the 
problems faced by students were different each other because there were 
some factors that influence it, such as the type of schools and their school 
facilities. Both students from MTs stated that there were not difficulties 
during the learning process but the difficulty came from the school 
facility. They only had 2 LCD projectors and one of them cannot be used 
because it was broken. Therefore they rarely used YouTube videos 
because they have to take turns with other classes. They hoped and 
prayed that donors will help their school to complete their school 
facilities especially the LCD projector. 
On the other hand, students from state junior high school said that 
they have difficulty in understanding the information of the video 
because sometimes the video has a bad quality like unclear voice. 
Moreover, sometimes the video did not have subtitles. Regarding the 
difficulties faced by them, it was the technical problem that should be 
evaluated by the teacher. 
SMP Students (HN): “kadang ada beberapa video yg suaranya 
agak tidak jelas” 
(MR): “terkadang videonya tidak ada subtitle nya 
mbak, jadi kadang susah memahami yang 
diomongin”. 
 

































MTs Students (AM): “lupa kak hehe kita sangat jarang belajar 
menggunakan video kak soalnya LCD 
nya gantian”.  
(MH): “kayaknya gaada kesulitan kak soalnya 
kita jarang banget make video, soalnya 
video kan harus pake LCD, dan LCD nya 
cuma 1. Saya berharap semoga segera 
ada dana buat beli LCD”.  
 
 
B. Discussion  
In this section, the researcher wrote the discussion from the finding. 
There were two main points that would be discussed in this section. The first 
main point the teacher’s experience regarding the use of YouTube in the 
classroom activities and the second point was the students’ perspective 
towards the use of YouTube in their classroom activities. The researcher 
reported the results of this study with theories related to the use of YouTube 
for EFL classroom activities.  
1. The teacher’s experience regarding the use of YouTube in the 
classroom activities 
According to teachers who were participated in this study, both 
teachers have different ways in using YouTube in the classroom 
activities. Both of them have a different teaching approach related to the 
individual teacher's perception and attitudes towards the way the video 
should be launched to the students. State junior high school teachers used 
inquiry and discovery approach, while a teacher from MTs used a jigsaw 
approach. Inquiry and discovery-based learning challenge students to 
take examples from daily life, test them like scientists, and to reach the 
 

































advanced level of English skills66. Meanwhile, The jigsaw technique is a 
cooperative teaching approach where certain groups of students become 
experts in various subjects, and then teach other classmates what they 
have learned.67. Both approaches are different. Inquiry and discovery 
approach asked students to learn by themselves while jigsaw technique 
is cooperative learning strategy that ask students to work in a group. 
Based on the result, both interviewees follow three 
instructions/stages which pre-activity, while-activity, and post-activity. 
This result is line with Al Jarf who stated that the process of using 
YouTube videos in the classroom of the EFL should be characterized by 
three instructions which are before viewing, while viewing, and after 
viewing. Those three instructions/stages make the objective of the lesson 
more organized and well prepare in order to help students to be ready to 
express themselves actively in English. 
Pre-activity means the activity gave by teacher before showing the 
YouTube video to their students68. In pre-activity, junior high school 
teacher brainstorm students’ knowledge about narrative text through 
giving pre-questions to help the students understand the video. While 
MTs teacher brainstorm their students by raising students’ interest and 
motivation through stating the benefits that they can get from the video. 
In the pre-activity, teachers build the students’ understanding about the 
objective of the lesson and what they will learn in the while-activity. 
                                                             
66 Matthews, M. R, “Constructivism and science education: A further appraisal”, Journal  of 
Science and Technology, 2002, 11(2), 121-134 
67 Gladstone, C, “The Jigsaw Method: A Cooperative Learning Strategy” 
http://mindgatemedia.com/lesson/the-jigsaw-method-teaching-students-to-teach-each-other/. 
Retrieved on January 29th, 2020 
68 Al Jarf, R, “Online Videos for Specific Purposes”, Journal of Educational and Social Research, 
2012, 2 (6), 17 
 

































While-activity means the process of looking at the information of 
the YouTube video69. In this study, both teachers prefer to use YouTube 
video in while-activity. Junior high school teacher gave a sequence video 
about narrative text. Students were asked to catch the information from 
the video individually then did written activity. In written activity, 
students are asked to write a summary in a narrative structure.  
Meanwhile, MTs teacher gave a sequence YouTube video about a 
story that contains a simple present topic. They work in a group (contains 
five or six students) to catch the information from a short video. Then 
students have to explain why those sentences are called the simple 
present. In this case, while-activity is the main activity that has important 
role in helping students to understand the certain topic from YouTube 
videos. In this stage, both teacher and students have role to play. The 
teacher should make sure that the students are concentrating on the video, 
while students should listen carefully to the video and can also take some 
notes. 
Post-activity represent a follow up to the while-activity and aims to 
check the information gained by the students in while-activity70. Junior 
high school teacher created an oral activity in post-activity. The first 
activity was students were asked to retell the information from the video 
in front of the class. Second activity was discussion section. Both teacher 
and students discussed the whole video and relate it to the context of the 
lesson then give their opinions or compare the written document/essay 
with the other one. 
On the other hand, MTs teacher also asked the students to do the 
oral activity. First, the students were asked to represent the information 
about present tense to the other group. Second, students were asked to 
                                                             
69 Ibid, 18 
70 Ibid, 21 
 

































perform role plays based on the story that they had watched from the 
video. Third, they did a reflection activity which was discussing the 
whole video and relate it to the objective of the lesson. In this study, post-
activity is a reflection activity to know the students’ understanding of the 
information they have obtained from the YouTube video. YouTube video 
was used to raise and boost students’ oral fluency through debates and 
discussions related to the topic of the video they actually watched during 
the classroom activity. This is in agreement with Katchen who asserted 
that videos can be a forum of discussion activity71.  
Based on the result, both teachers prefer to use short video 
sequences rather than the full one. They used short video sequences 
because the subject they used did not require long-term videos. In 
addition, according to Allan, a 10-minute short video could be suitable 
for advanced students who could follow it without difficulty. Less 
advanced students would like to see a shorter video because their limited 
language skills also limit their interest and attention72. 
Although the two teachers used different approaches, they were 
successfully applied by each teacher. Both teachers had created their own 
strategy in very detail. The strategy was not only focus on one skill but it 
covered all of English skills. Moreover, it gave the positive response of 
students regarding the use of YouTube in their class. The majority of 
students said that YouTube had a positive impact on learning English for 
both junior high school students and MTs students. The positive impacts 
of students in this study were students really enjoy learning English and 
students become interested and easy to understand the material when 
learning English using YouTube videos. This response is similar with the 
study from Silviyanti’s study. The result found that students were 
                                                             
71Johanna, E, Katchen, "Teaching listening and speaking Course with DVD Films: Can It Be 
Done?", Lingua Tsing Hua, 2003, pp 221-236 
72 Allan, M, Teaching English with Video (Essex: Longman, 1985) 
 

































motivated and interested in listening activity after the teacher applied 
YouTube videos in listening session73. 
In using YouTube videos in the classroom activity, both teachers 
said they used YouTube content which appropriate with the K-13 
Curriculum. Teacher from MTs Roudllotul Qur’an said that he usually 
uses YouTube when teaching tenses, such as simple present tense, 
present continuous tense, present perfect, etc. The topic was a little bit 
complicated, so the teacher used YouTube as teaching media to help 
students to understand the material easier. Meanwhile, junior high school 
teachers said she used recommended content in basic competencies in K-
13. She did not mention the specific topic or material. She used YouTube 
videos based on objective of the curriculum. In this situation, it can be 
concluded that both of them choose the content according to the needs 
and learning objectives based on the curriculum.  
In this research, YouTube that appropriate with the curriculum is 
YouTube which contains vocabulary learning, grammar learning, and 
English Skill learning such as speaking, writing, listening, and reading. 
Every YouTube that contains English learning can be used to teach 
English. Teachers can use any YouTube videos but it should be 
appropriate with the need and the learning objective on the curriculum.  
As supported by I Wayan who asserted that YouTube is an online source 
that provides many kinds of videos that can be used by teachers in their 
classroom activities but it need to be selected based on the topic and the 
objective of the lesson74. 
In this study, the use of YouTube in these two schools was 
successful but there were several difficulties that faced by teachers. In 
                                                             
73 Silviyanti, T.M, “Looking into EFL Students’ Perceptions in Listening by Using English Movie 
Videos on YouTube.Studies in English Language and Education” 2014, 1(1), 45-63 
74 I Wayan S.G, “Using YouTube Videos; An IT-based Media to Improve Students’ Speaking 
Skill” 
 

































this finding, the two teachers have different difficulties. This was happen 
because they taught in the different schools which have different school 
facilities. Both teachers asserted that they prepared the material well but 
a teacher from MTs stated that he got difficulty in the school's facility. 
School facilities are one of the elements that determine successful 
teaching and learning process. Hallack argued that the form of facilities 
is one of the important determinants that contributing to academic 
achievement at school75.  
The difficulty that faced by MTs teacher was the limitation of 
LCD projector. In this case, the LCD projector is a very important school 
facility to use YouTube to teach and learn English. Teachers can improve 
their education system through digital aids from the LCD. Each 
curriculum objective can be improved and assisted by the use of an LCD 
projector. The LCD projector would enable students to view the image 
on a 72 x 68 inch screen. This screen is three times bigger than the 
existing graph paper and ten times larger than the normal size  of the 
drawing book. In addition, the LCD screen is equipped with additional 
colours, sight, sound, and interactive technological advancements76. 
 The limitation of LCD projectors affected the use of YouTube 
media in learning English at MTs Terpadu Roudlotul Qur'an. Therefore, 
teachers rarely used YouTube videos, whereas YouTube was an effective 
teaching media when it applied in his classroom activities. The teacher 
admitted that students became very interactive when learn using 
YouTube videos. Furthermore, beside YouTube make students easier to 
understand a topic, it also helped teachers to deliver learning material 
well.  
                                                             
75 Hallack, J, Investing in the Future: Setting Educational Priorities in the Developing World, 
(Paris: 1 TEP and Pergonion Press, 1990) 
76 Narda Black, Ann Brill. Debra Eber, and Lisa Suomala, “Using Technology To Compare The 
Instructional Effectiveness of Read Aloud and Read Along Methods In An Elementary 
Classroom”, 2005 
 

































In overcoming the problem, he became more creative in creating 
and finding another teaching media because he believed that the 
successful teaching and learning process depends on the teacher’s 
creativity and skilfulness in choosing the most suitable and appropriate 
teaching approaches that can help students to understand the lesson. 
Saphier and Gross confirmed that teaching skills is a set of teacher’s 
performances that should be available in the every teachers in order to be 
able to implement the teaching process successfully and effectively77. In 
this case, when teachers are creative and skilful, they have a big 
opportunity to achieve the objective of teaching, achieving a creative 
interaction between teacher and students, and also between learning 
material and learning environment.  
Meanwhile, the junior high school teacher said that she did not 
have problems when she used YouTube in class. It was happened because 
the facilities at SMPN 1 Lamongan were complete, such as LCD 
projectors and speakers. She revealed that she did not face any difficulty 
with technical problem or bad students’ response when using YouTube 
videos in classroom activity. Moreover, her students showed a good 
response and students’ understanding was better increase trough 
watching YouTube video. So in this study, according to the teacher's 
perspective, the difficulty in using YouTube videos in the classroom was 
not influenced by teachers and students but came from the school 
environment and school facilities. 
In teacher’s point of view, learning using YouTube was very 
effective. This was evidenced by the increasing of students’ interest and 
the improvement of students' understanding when using YouTube video 
in teaching and learning activities. It can be concluded that YouTube 
made a better teaching and learning activity in both MTs Terpadu 
                                                             
77 Saphier, J. & Gower, R, “The skillful teacher research for better teaching”, 1987 
 

































Roudlotul Qur'an Lamongan and SMPN 1 Lamongan. This finding is 
similar to Alimemaj's study. The results showed that students thought 
YouTube would help them improve their English skills, particularly in 
listening and speaking. This also found that students have already better 
learn because they were able to access YouTube not only within the 
classroom, but also from outside classroom. Another study comes from 
Lidia Puspa Ayu who found that YouTube videos assist students to get 
such a better understanding of the subject lesson through YouTube visual 
support78. 
According to this result, the success of teaching and learning in 
class at MTs Terpadu Roudlotul Qur’an Lamongan and SMPN 1 
Lamongan was influenced by several factors, those are the creativity and 
ability of teachers to deliver material, school facilities, and the creativity 
and ability of teachers to deal with problems in class. 
 
2. Students’ interpretation of the teacher’s manners in using YouTube 
in the Classroom 
The second research question in this study was the students' 
perception of the way the teacher used YouTube in the classroom.. Based 
on the result, most of the students argued that they enjoyed and engaged 
in class when using YouTube videos. This result is similar to Rania 
Kabooha and Tariq Elyas’s study. They asserted that the majority of 
students strongly agreed that using YouTube in their classroom activities 
successfully create an interactive and engaging learning activities and it 
motivated them to learn English better79. Furthermore, in agreement with 
Rania and Tariq, Berk argued that YouTube videos not just to encourage 
                                                             
78 Lidia Puspa Ayu, “YouTube Videos in Teaching Listening: The benefits in Experts’ Views”, 
Research in English and Education (READ), 2016,1(2), 152-160 
79 Raniah Kabooha & Tariq Elyas, “The Impacts Of Using Youtube Videos On Learning 
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students' interest, but can also be learning sources of different types of 
students' learning styles, such as verbal learning, visual learning, musical 
learning, and emotional intelligence80.  
There were several factors that influence the successful of using 
YouTube in the classroom, one of them was the students interest in 
YouTube. Selection of suitable topics or contents is an important thing 
that should be known by teachers. However, each student's interests 
regarding YouTube was different each other. It was happened because 
each student had different characters and preferences. So the teacher 
must be able to choose a suitable topic and it should cover all students.  
In this study, some of the students revealed that they liked non-
fiction videos, such as football matches and educational videos, while the 
other expressed the opposite, they like fictional videos like anime, 
cartoons, and short films. Accordingly, Sherman revealed that there are 
two types of videos: fiction and non-fiction videos81. Here is the diagram: 
 
                                                             
80 Berk, R. A, “Multimedia teaching with video clips: TV, movies, YouTube, and mtvU in the  
college classroom”, International Journal of Teaching and Learning, 2009, 5(1), 1-21 
81 Sherrman, J, Using Authentic Video in the Language Classroom, (Cambridge: Cambridge 
University Press, 2003) 
 



































Figure 4.1 Types of YouTube video 
According to the result of first research question, the teacher did 
not mention that they chose YouTube content according to students’ 
interests. They prefer content that suitable with their teaching objective. 
However, it did not affect the effectiveness of YouTube itself. Students 
were actively contributed in learning activities and both teachers 
admitted that most of students really enjoyed the class. In this case, 
teachers successfully managed and covered all the needs and interests of 
students through choosing the right YouTube content based on the 
learning objective. According to this statement, I Wayan claimed that 
YouTube is an online source that provides many kinds of videos that can 
YouTube Videos
Non-Fiction Videos
They can be defined as 
those that depict real-life 
events.
Examples: Documentaries 
and educational videos, 
TV news, Interview and 
talk shows, Sport program.
Fiction Videos
They can be defined as the ones 
that are based on imaginary 
people and events.
Examples: Drama series, 
Action films, Sketches
 

































be used by teachers in their classroom activities but it need to be selected 
based on the topic and objective of the lesson82. 
There were a lot of advantages when using YouTube videos in 
the classroom. Students from SMP said that by watching YouTube 
videos they got a lot of new vocabulary and learnt English from the 
expert. In this case, YouTube video was great for improving students’ 
vocabulary acquisition and students’ pronunciation skill because students 
learned English with people who were experts so they did not need to 
worry about mispronouncing because they imitated native speakers. As 
stated by Ghasemi, Hashemi, and Bardine, YouTube offers the real 
examples of English language used by native speakers all over the 
globe83.  
On the other hand, MTs students said that YouTube can help them 
to understand the material easier because it was supported by images, 
animation, and sound. They admitted that they had a fun class since their 
teacher used YouTube videos then combined it with mini games as the 
variation activity. In this case, YouTube is one of good platform that 
provides audio and visual which successfully built students’ interest and 
understanding in learning English. Accordingly, Jalaludin had found that 
YouTube is an online media platform which provides various kinds of 
videos such as educational videos, clips videos, music videos, short 
original videos, and movie trailers84. It can be concluded that YouTube 
is an online media which contributes to the improvement of English skill, 
so it is suggested for the teachers to integrate it in ELT. 
                                                             
82 I Wayan S.G, “Using YouTube Videos; An IT-based Media to Improve Students’ Speaking 
Skill” 
83 Ghasemi, B., Hashemi, M. & Bardine, S.H,  “UTube and Language Learning”, Procedia – 
Social and Behavioral Sciences, 2011, 28 
84 Jalaluddin, M, “Using YouTube to Enhance Speaking Skills in ESL Classroom”, English for 
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In students’ perspective, YouTube had a huge influence on 
English lessons but there were several difficulties that faced by students 
when using YouTube videos in the class. Students from MTs stated that 
they really like to learn using YouTube but they rarely used this platform 
in the classroom activities. It has been the difficulty faced by them. As 
their teacher said “The difficulty comes from LCD, because we only have 
2 LCD projectors and the other one was broken, that’s why I rarely use 
YouTube video in my class”. Nevertheless it did not make them lost their 
spirit to learn English.  They said that they had a creative teacher that had 
lots of creative teaching strategy. 
Students from junior high school said differently. They got some 
difficulties when using YouTube videos in the class. The first difficulty 
was difficult in understanding the information from the video because 
sometimes subtitle was not included. According to Harmer, the use of 
subtitles can be meaningful when the students have the same mother 
tongue85. Meanwhile, as reported by Oddone, subtitle usually assist 
students to increase their understanding but sometimes they influence 
students to put their attention more on reading than on listening86. From 
these statements, we can notice that subtitles had both positives and 
negatives effect on students. So teachers should be wise in deciding to 
use subtitles based on the level of students.  
The second difficulty came from the technical problem which was 
sometimes the voice of the video was not clear. Regarding this difficulty, 
the teacher should be skilful in choosing the video that has good quality. 
Colvin Clark & Mayer advises that e-learning, which includes video file 
types, should be provided both words and visual subjects, and evidence 
of a correct audio and visual mix should be provided to support the 
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importance of providing information to produce a balanced visual and 
audio capability for students87.  
Based on the teacher's point of view, they have given the best 
learning activities using YouTube, thus most of the students showed a 
positive response about learning using YouTube videos. Nevertheless, 
one of state junior high school student hoped that the teacher would not 
only convey the lesson in theory. She hoped her teacher would provide 
new learning strategy such as observation outside the classroom. In 
teaching and learning activity, innovation of teaching strategy is very 
important because it greatly affects students learning interest. So the 
teacher has to create varieties of teaching strategy in order to build fun 
learning activities.  
There are a lot of teaching strategies that can be used by teacher. 
In English classes, teachers can organize a variety of teaching activities 
using role-playing, discussion groups, storytelling, English debates, film 
dubbing, and many more88. In out-of-classroom activity teacher can 
modify with observation and practical work in the school ground when 
students get report or descriptive section. Studying out of the classroom 
can have a huge influence on students’ learning experience. It will also 
bring a new atmosphere which different from formal classroom situation. 
Nundy added that fieldwork assist to motivate and inspire students who 
may otherwise be sidelined by a more formal classroom activity89.  
The other student from state junior high school admitted that he 
want to have the friendliest teacher because he really loved study English. 
He said that a friendly teacher was very affected his interest in learning. 
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In this case, both teacher and students must have good relationship to 
make teaching and learning activity successful. Regarding to this 
problem, it is not only students who must have a good attitude but both 
of them (Teacher-Student). They must have good attitudes each others in 
order to create a comfortable learning and teaching activity. According 
to this statement, Chandra Muller stressed that teacher’s attitudes, role, 
and actions are the key of students’ academic achievement90. 
Different from state junior high school students, MTs students 
claimed that their teacher was very creative and fun. Both of them hoped 
that their school’s facilities would be the same as other schools, so they 
could study optimally. Regarding the problem, school facility is very 
important in supporting the teaching and learning activity because it has 
a great influence on students’ achievement in every aspect of learning 
activities. It is supported by Fabunmi who claimed that the available of 
school facilities will support the teaching and learning program and 
consequently improve the academic achievement of the students91. 
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CONCLUSION AND SUGGESTION 
This chapter is presents the conclusion based on the data that have analyzed 
in the previous study and suggestion for next researcher, teacher, students, and 
school.  
A. Conclusion  
This study investigated the teacher’s experience regarding the use of 
YouTube videos in the classroom activities and students' perspective towards 
it. Based on the result in chapter four, the conclusions are presented as follows: 
1. Teacher’s experience regarding the use of YouTube in SMPN 1 
Lamongan and MTs Terpadu Roudllotul Qur’an Lamongan were 
different each other. In using YouTube video in classroom, SMP teacher 
used Inquiry and discovery technique, while MTs teacher prefer to use 
jigsaw technique. In applying YouTube video in classroom activities, 
both interviewees follow three instructions/stages which pre-activity, 
while-activity, and post-activity. Meanwhile, only while-activity and 
post-activity activities related to YouTube video were involved. In the 
pre-activity, the two teachers decided not to include YouTube videos. 
They choose to explain directly using the teacher-centered method. The 
strategy was not only focus on one skill but it covered all of English 
skills. Moreover, it gave the positive response of students regarding the 
use of YouTube in their class. The majority of students said that 
YouTube had a positive impact on learning English for both junior high 
school students and MTs students. In practice, teacher from SMPN 1 
Lamongan admitted that she did not face any difficulties while teacher 
from MTs Terpadu Roudlotul Qur'an Lamongan got the difficulty in 
school facility. They only had 2 LCD projectors and one of them cannot 
be used because it was broken. So if they want to use the LCD, they must 
alternate with other classes. In overcoming the problem, he became more 
creative in creating and finding another teaching media because he 
 

































believed that the successful teaching and learning process depends on the 
teacher’s creativity and skilfulness in choosing the most suitable and 
appropriate teaching approaches that can help students to understand the 
lesson. 
2. In the students’ perspective, most of the students enjoyed and engaged in 
class when the teachers used YouTube videos. They stated that they got 
many advantages when using YouTube videos in the classroom. Students 
from SMP said that by watching YouTube videos they got a lot of new 
vocabulary and learnt English from the expert. On the other hand, MTs 
students said that YouTube can help them to understand the material 
easier because it was supported by images, animation, and sound. They 
admitted that they had a fun class since their teacher used YouTube 
videos then combined it with mini games as the variation activity. 
Although YouTube had a huge influence on English lessons but there 
were several difficulties that faced by students. Students from MTs said 
that their school facility was limited. They only had 2 LCD projectors but 
the other one was broken. On the other hand, students from SMP 
admitted that they got difficulty in understanding the information from 
the video because sometimes subtitle was not included and other 
difficulty came from the technical problem which was sometimes the 
voice of the video was not clear. 
Although there were some difficulties faced by both teachers and 
students but base on the result, teachers had tried to give the best learning 
activities using YouTube videos, thus most of the students from both two 
schools showed a positive response about learning using YouTube videos. 
B. Suggestion  
According to the conclusion, the researcher has suggestions for: 
1. Next researchers 
 

































The researcher focuses on teacher’s experience regarding the use 
of YouTube and students' perspective in using the YouTube platform in 
their classroom activities. So, if there is another researcher who will 
conduct with the same topic, it is much better if other researchers 
investigate teacher's creativity in using another platform or online 
teaching media such as Kahoot, Augmented Reality, Schoology, etc. 
2. Teachers 
In this study, the teachers have already used YouTube video 
optimally and created a good teaching activity. Unfortunately, they faced 
some problems while using YouTube in their classroom. So the teachers 
should develop the way to use YouTube in the learning process and take 
the same reflection to improve their teaching experience. 
3. School 
Besides the teachers, the school has become a facilitator to learn 
English because the school has become one of the main roles to increase 
the students' knowledge through facilitating and creating the creative 
learning process. So, both teachers and schools have the same 
contribution. 
4. Students  
The students need some facilities to facilitate their learning 
process, so the students should be creative to use everything around them 
to become learning resources.  
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